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Abstract: The study aims to identify peculiarities of sociocultural adaptation (factors, coping strategies and anticipatory 
competence) of students from India, China and Arab countries. The research is based on the data obtained from the first-, 
second- and third-year students from India (73 respondents), China (45 respondents), Arab countries (64 respondents). 
The “Russian language proficiency” factor shows more significance for students from India and China, compared to students 
from Arab countries. Students from China, India and Arab countries tend to start and maintain relationships, to participate 
in academic activities, to have hobbies and interests and interact with other students. The prosocial coping strategy is predominant 
for Arab, Indian and Chinese students, regardless of their culture of origin, which proves universality of the strategy. 
Representatives of a polychronic culture (students from Arab countries and India) lack temporal anticipatory competence, 
with Arab students showing the lowest value of this parameter. Chinese students differ from representatives of a polyactive 
culture (Arab students) or a reactive-polyactive culture (Indian students) as they can hardly predict how a person they know 
would act in a certain situation.
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Introduction
In the 21st century, many universities have chosen 
to internationalize their activity and give this new strategy 
the highest priority since the number of international students, 
as a rule, indicates the level of success for an institution 
in the global market of educational services. For international 
students to become active participants of various elements 
of the social environment, they need to adapt to the educational 
environment of an institution, which constitutes a vital 
condition and a means of socializing. This process may 
be complicated by a number of barriers such as linguistic 
differences, everyday life practices, climate, culture, ethnicity 
and motivation of the students. Having successfully adapted, 
foreign students can adequately interact with the sociocultural 
and intellectual environment of the institution, experience 
psycho-emotional stability, form new personality traits 
and obtain a certain social status, new social roles, find new 
values and realize the importance of traditions in their future 
professions [1–6]. Many recent research papers have analyzed 
the problem of adaptation to the educational environment 
of an institution [7–12]. However, these papers studied this 
process as in the case of Russian informants. At the same time, 
there are also papers looking into the problem of international 
students’ adaptation [7–10; 13–15]. These works seem 
inadequate or insufficient: they either appear mainly theoretical 
or deal with adaptation programs (developed in the course 
of the studies) which disregard specific cultural background 
of international students. In addition, research papers 

on international students’ adaptation have a number of obvious 
contradictions between the general interest in adaptation 
and the variety of approaches to the definition of adaptation: 
criteria vary and so do approaches to classifying these criteria. 
There is also a discrepancy between the amount of empirical 
data on international students’ adaptation and an actual 
absence of papers exploring the peculiar methods to predict 
problematic situations that foreign students may experience 
in their adaptation and help students cope with them; between 
the amount of empirical data on international students’ 
adaptation and the absence of works aimed at revealing 
coping strategies and factors of successful adaptation of foreign 
students in line with their cultural affiliation.

With this background, the present research is highly relevant 
and innovative because it explores the specifics of adapting 
to the environment of Russian higher education institutions 
as affected by cultural background of international students. 
The goal of the present research is to study the peculiarities 
of adaptation demonstrated by international students 
depending on their culture of origin.

Adaptation of students from India, Arab countries 
and China to the environment of a Russian higher 
education institution depending on their cultural 
affiliation
Discussing the ways international students adapt to new 
environment depending on their culture of origin requires 
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defining the term “culture”. Culture is determined by the level 
of person’s awareness, by communication inside and outside 
a group, by the strength of person’s cultural system [11; 
16]; by attitudes to various activities and planning [12; 
16–19]; by relationship with the in-group and out-groups 
[20]. Students from India, Arab countries (Morocco, Syria) 
and China represent different types of cultures, which will 
be characterized individually.

Adaptation to the environment of a higher education 
institution
India is a low-context polychronic culture that balances between 
polyactivity and reactivity [16; 20–22]. Indian culture is one 
the most ancient world cultures. Researchers describe India 
as a country of enormous variety, demonstrating a multitude 
of occupations, highly diverse beliefs, a wide range of traditions 
and a veritable feast of various points of view [22]. Society 
and culture of India are contradictory in many ways. People 
in India strive for material well-being, value success in business 
and highly praise creativity, especially in technology [17; 19; 
23]. On the Hofstede scale of individualism vs. collectivism 
(2008), India is close to the world average. The earlier research 
demonstrated that Indian students were not different from 
American in the dimension of individualism [24]. While India 
was traditionally labelled as a high-context culture, recent 
studies suggest that India is rather identified as a low-context 
culture [21; 22; 24].

Chinese culture is a high-context reactive culture with a high 
level of collectivism. According to E. Hall, in countries 
with high cultural contexts, their inhabitants do not need 
much information or clarification on the future events 
in a day-to-day communication because they already have 
an idea of what is going to happen, and they find many things 
predictable [12; 16]. In high-context cultures, a significant part 
of things is described and defined by the non-linguistic context: 
people’s behavior, reactions, appearance, hierarchy, status. 
As for polychronicity and monochronicity of Chinese culture, 
the jury is still out on it. A. Serikov points out that schedules 
and working hours in Chinese culture are flexible, which 
is characteristic of polyactive cultures; however, punctuality 
is strictly observed, which is typical of monoactive cultures. 
What is specific for Chinese culture is the value of doing 
things right on time, as well as the value of doing what is best 
in the current, ever-changing, situation [25].

Arab countries may be characterized by a polyactive, 
polychronic and high-context culture. History of research 
demonstrates that Arab students from different countries have 
different abilities when it comes to studies. Generally, students 
from Morocco, Algeria and Tunisia achieve better results than 
students from other Arab countries. This can be explained 
by the educational system that was established in those three 
countries during French colonization. Students have necessary 
skills allowing them to extract the general idea from a text, 
they can work independently and take notes of a lecture 

or a study text. They see a teacher, above all, as a person who 
communicates with them and is interesting to them, primarily 
as a source of new information [26].

Research organization and methods
Selection of informants. The present research is based 
on the data obtained from the first-, second- and third-year 
students from India (73 respondents), China (45 respondents), 
Arab countries (64 respondents). The informants are currently 
studying in higher education institutions of Perm, Moscow, 
St. Petersburg, Nizhny Novgorod, Ufa, Kazan, Saratov, 
and Ekaterinburg.

The first group of informants included young Chinese people 
studying in Russia, 45 people in total, 21 males and 24 females, 
aged from 18 to 24 (22 years old on average).

The second group of informants was composed of students 
from Arab countries (Morocco, Syria), of an average age 
of 23 (33 male and 29 female respondents).

The third group included 73 Indian students (39 males 
and 24 females) who had been studying at Russian institutions 
of higher education for 1 to 3 years, specialized in humanities 
and technical science. The average age of informants was 23.

Methods for evaluating the adaptation of international 
students to the environment of Russian higher education 
institutions, depending on their cultural affiliation
In order to find out the peculiarities of international students’ 
adaptation to the environment of Russian higher education 
institutions, depending on their culture, we performed 
a complex socio-psychological research. We used the following 
methodical tools:

1. Anticipatory competence test [27; 28]. The present 
method uses a questionnaire containing 81 statements. 
Informants have to evaluate to what extent they agree 
with the statements using a 5-point evaluation scale. 
Next, the score is calculated for three components 
of anticipatory competence: personal and situational, 
spatial and temporal, plus the general level 
of anticipatory competence. The method was approved 
by V. D. Mendelevich and G. D. Khafizova in 2007 [27]. 
The large spectrum of possible applications of this 
method allowed us to use it as a basis for our research, 
since time management and communicative peculiarities 
may be determined by cultural differences [6; 17].

2. Strategic Approach to Coping Scale – SACS [29]. 
S. Hobfoll sees coping behavior as a combination 
of cognitive and behavioral actions depending 
on the situational context. Adaptation of this theory made 
by N. E. Vodopianova and E. S. Starchenkova is designed 
to detect preferences for certain coping strategies 
in problematic (stressful) situations. The suggested model 
has 2 main axes (prosocial vs. asocial, active vs. passive) 
and one additional axis (direct vs. indirect). The axes 
indicate the dimensions of general coping strategies. 
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The method represents a questionnaire containing 
54 statements; the respondents have to express their 
agreement or disagreement with the statements using 
a 5-point scale. After that, a score is calculated for each 
scale according to the key: “assertive actions”, “initiating 
social contact”, “seeking social support”, “cautious 
actions”, “impulsive actions”, “avoidance”, “indirect 
actions”, “asocial actions”, “aggressive actions”.

3. The “Revised Sociocultural Adaptation Scale” 
questionnaire [30]. The method is based on a questionnaire 
containing 21 statements. The respondents use a 5-point 
scale to assess to what extent they agree or disagree 
with the statements; then a score is calculated according 
to the key for each of the 5 scales contained in the method 
and formulated as a result of the exploratory factor analysis 
using the method of main components, with Varimax 
rotation of the correlation matrix (interpersonal 
communication, academic performance, community 
involvement, ecological adaptation, language proficiency). 
The method was tested and adapted in the Ph. D. 
dissertation by Jessie Kaye Wilson in 2013 [30].

Results of studying the peculiarities of adaptation 
demonstrated by representatives of a high-context 
and reactive culture (Chinese students)
The analysis of the results obtained from the “Revised 
Sociocultural Adaptation Scale” questionnaire [30] which 
is oriented to defining factors of sociocultural adaptation 
is given in Tab. 1.

Tab. 1. Factors of adaptation as demonstrated by Chinese students 
Табл. 1. Факторы адаптации у студентов из Китая

Factors of adaptation Mean Min-max St. Dev.

Interpersonal communication 4,23 2–5 1,05

Academic performance 3,2 2–5 0,9

Interests and community 
involvement

3,5 1–5 1,23

Ecological adaptation 3,25 1–5 1,29

Language proficiency 3,7 2–5 1,1

As seen from the data on Chinese students in Russian 
institutions, the higher values are associated with the “interpersonal 
communication” on socio-cultural adaptation scale. This means 
that Chinese students would normally take part in social life, 
show empathy, build and maintain relationships and can adjust 
their behavior to the rules, norms, beliefs and connections 
with other people. It is to be noted that Chinese students are 
more inclined to seek support from their countrymen who 
also came to Russia to study, and they rarely try to establish 
communication with representatives of out-groups, who are, 
in this case, Russian students and international students from 
other countries.

The results of the research demonstrated that Chinese 
students mostly struggle with academic adaptation (adaptation 
to the study process). By academic performance, we mean 
participating in academic activities, being actively involved 
in the study process, and getting accustomed to the new 
educational standards. The data related to adaptational 
mechanisms and coping strategies that were obtained using 
the “Strategic Approach to Stress” method [29] are given 
in Tab. 2.

Tab. 2. Behavioral strategies in stress situations shown by Chinese 
students 
Табл. 2. Копинг-стратегии у студентов из Китая

Coping-
strategies

Models of behaviour
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Active strategy Assertive actions 19,8 0,83

The prosocial 
strategy

Need to feel emotional 
support

26,2 0,90

Seeking social support 28 0,74

The passive 
strategy

Cautious behaviour 24,2 0,69

Avoidance 20,6 0,93

Direct strategy Impulsive actions 22,6 0,84

Indirect strategy Indirect actions 20 0,61

Asocial strategy Asocial actions 24,58 0,85

Agressive actions 22,16 0,75

The Chinese who study in Russia demonstrated a dominance 
of the prosocial coping strategy, which means that their 
prevailing adaptational mechanisms include seeking social 
support and initiating social contact. High contextuality 
of Chinese culture implies a high level of collectivism 
and stability of China’s own cultural system, which also entails 
difficulties in establishing communication with representatives 
of other cultures. This is the cultural trait of Chinese students 
that stands out the most, compared with Arab and Indian 
students. Respondents belonging to this type of culture would 
join their effort with other people to solve a problem, seek 
advice from people who they closely related to, they do not 
hesitate to ask for help, but mostly seek it from representatives 
of the same in-group. In difficult times, they appreciate 
emotional support from relatives and friends.

Adaptational mechanisms of avoidance and assertive actions 
were less likely to be shown by the respondents. Chinese 
students may find it hard to say no when asked to do something, 
they feel awkward when people praise them and give them 
compliments. They are less likely to manipulate other people, 
play along with them or adapt their behavior to match other 
people’s needs, or hide the truth in order to achieve their goals.
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The results of the “Anticipatory Competence Test” [19], 
designed to define components of anticipatory competence 
in Chinese students, are given in Tab. 3.

Tab. 3. Components of anticipatory competence among Chinese students 
Табл. 3. Антиципационная состоятельность у студентов из Китая

Indicators of anticipatory 
competence

Mean St. Dev.

Personal and situational anticipatory 
competence

164,2 0,73

Spatial anticipatory competence 48,4 0,34

Temporal anticipatory competence 44,6 0,88

Common anticipatory competence 247,2 0,68

The data in the table above allow to conclude that values 
related to the parameter of interpersonal and situational 
anticipatory competence, as well as spatial competence, shown 
by Chinese students are lower than the threshold value (which 
is 166 for the parameter of interpersonal and situational 
anticipatory competence, and 52 for spatial anticipatory 
competence). The Chinese, as representatives of a high-
context and reactive culture, have high prognostic validity 
(the value is higher than 42). This shows in the fact that Chinese 
students in Russia are rarely late for class or meetings because 
of eventualities; they like planning their time up to smallest 
details and minutes; they track down their tasks for the day 
(week, month), planning how much time they will spend doing 
one or another task. Because they practice such behavior, 
the respondents expect the others to do the same, and they 
dislike it when someone is late for a meeting with them 
or otherwise lacks punctuality.

Therefore, interpersonal communication and establishing 
social contact are important to the Chinese as they represent 
a reactive and high-context culture. However, collectivism 
(as a consequence of high-contextuality and reactivity) 
does not let them properly anticipate problematic situations 
related to communication. The strategy of choice for Chinese 
students is the prosocial strategy of behavior which is expressed 
in a specific adaptational mechanism: seeking social support. 
High temporal anticipatory competence demonstrated 
by Chinese students is more expressed than other components 
of prognostic validity.

Results of studying the peculiarities of adaptation 
demonstrated by representatives of a high-context, 
polychronic and polyactive culture (Arab students)
The analysis of the results obtained from the “Revised Socio-
cultural Adaptation Scale” questionnaire [30] which is oriented 
to defining factors of sociocultural adaptation allowed to detect 
problems that students from Arab countries had while adapting 
to the environment of their institution (Tab. 4).

The respondents received high scores on the sociocultural 
adaptation scales of “interpersonal communication” 

and “interests and community involvement”. Interpretation 
of the obtained data allows to say that Arab students are 
more eager to interact with other people, to take part in mass 
events, they have hobbies and interests and are more inclined 
to participate in academic activities and perform their work 
duties. At the same time, ecological adaptation does not seem 
difficult for this group of international students: they can 
easily adapt to a different density of population and climate 
conditions. Polychronicity of Arab culture implies that Arab 
students eagerly communicate and socialize. The study 
of the peculiarities of Arab students’ adaptation allowed 
to identify some typical coping strategies and adaptational 
mechanisms. The results obtained by the “Strategic Approach 
to Coping” method [29] are given in Tab. 5.

Tab. 5. Behavioral strategies shown by Arab students in stress situations 
Табл. 5. Копинг-стратегии у арабских студентов

Coping-
strategies

Models of behaviour
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Active strategy Assertive actions 15 0,34
The prosocial 
strategy

Need to feel emotional 
support

19,7 0,81

Seeking social support 16,3 0,66
The passive 
strategy 

Cautious behaviour 20 0,34
Avoidance 19 0,64

Direct strategy Impulsive actions 15,7 0,62
Indirect 
strategy

Indirect actions 15,7 0,76

Asocial 
strategy

Asocial actions 14,3 0,41
Agressive actions 14,3 0,59

Students from Arab countries demonstrated dominance 
of the passive coping strategy and adaptational mechanisms 
like cautious actions and avoidance, as well as the prosocial 
coping strategy which expresses itself as willingness to initiate 
social contact. Arab students usually do not give up when facing 
problematic situations, they tend to help others solve their 

Tab. 4. Factors of adaptation demonstrated by Arab students 
Табл. 4. Факторы адаптации у арабских студентов

Factors of adaptation Mean Min-max St. Dev.

Interpersonal communication 4,26 1–5 0,44

Academic performance 4,13 3–5 0,73

Interests and community 
involvement

4,45 2–5 0.71

Ecological adaptation 3,2 1–5 0,57

Language proficiency 3,37 1–5 0,84



999

https://vestnik.kemsu.ru

https://doi.org/10.21603/2078-8975-2021-23-4-995-1004

Psychology

problems, weigh every possible solution carefully and “save” 
their energy, often delaying the moment of solving the problem 
out of hope that the problem will resolve by itself. Also, Arab 
students are less prone to asocial and aggressive actions 
which may find their way out in the asocial strategy of coping 
with stress. They never put their personal interests above 
everything else, they rarely demonstrate power and superiority 
to reinforce their authority. High contextuality implies high 
density of informational networks, close contact between 
family members or friends, etc. The passive coping strategy 
of Arab people studying in Russia can be explained by their 
high-context culture, namely, by the stability of their cultural 
system and the density of information networks inside a group.

The results of the “Anticipatory Competence Test” [28], 
designed to define components of anticipatory competence 
(ability of predicting difficulties) in Arab students, are given 
in Tab. 6.

Tab. 6. Components of anticipatory competence among  Arab students 
Табл. 6. Антиципационная состоятельность у арабских студентов

Indicators of anticipatory 
competence

Mean St. Dev.

Personal and situational anticipatory 
competence

194 0, 68

Spatial anticipatory competence 58,4 0,41

Temporal anticipatory competence 40,2 0,75

Common anticipatory competence 292,6 0,61

As seen from the results demonstrated in Tab. 6, Arab 
students tend to have better developed personal and situational 
anticipatory competence, as well as motional, compared 
with temporal anticipatory competence: this can be seen 
in the limits of normal development of respective types 
of anticipatory competence. The ability to predict situations 
related to communication is higher than the threshold 
value, in other words, students are able to predict how 
another person will act in various situations; they always try 
to anticipate potential threats before acting on something; lack 
of information makes them struggle; at the same time, such 
people are often taken advantage of and deceived by others, 
their success may not be adequately rewarded, and they 
tend to analyze the past, to seek understanding of the causes 
of their misfortunes, to replay possible outcomes of the past 
events in their mind over and over again. The underdeveloped 
temporal anticipatory competence (the value is under 42) 
shown by Arab students is due to the polychronicity of their 
culture, and their interpersonal and situational anticipatory 
competence is linked with their polyactive culture.

On the whole, analyzing the peculiarities of Arab students’ 
adaptation to educational environment of Russian higher 
education institutions results in the conclusion that Arabs, 
being representatives of a polyactive culture do not experience 
difficulties communicating with other people. They use 

prosocial and passive coping strategies. While the general 
level of anticipatory competence shown by Arab students 
is quite high, it is necessary to mention their lack of chrono-
rhythmological anticipatory competence.

Results of studying the peculiarities of adaptation 
demonstrated by representatives of a low-context, 
polychronic culture balancing between polyactivity 
and reactivity (Indian students)
The analysis of the results obtained from the “Revised 
Sociocultural Adaptation Scale” questionnaire [30] which 
is oriented to defining factors of sociocultural adaptation are 
given in Tab. 7.

Tab. 7. Factors of adaptation demonstrated by Indian students 
Табл. 7. Факторы адаптации у студентов из Индии

Factors of adaptation Mean Min-max St. Dev.

Interpersonal communication 3,9 1–5 0,34

Academic performance 3,62 3–5 0,48

Interests and community 
involvement

3,8 2–5 0,49

Ecological adaptation 3,47 1–5 0,37

Language proficiency 3,2 1–5 0,65

The analysis of the data obtained shows that Indian students, 
as representatives of a low-context, polychronic and polyactive-
reactive culture, have the highest scores on the scales 
of “socio-cultural adaptation” and “interests and community 
involvement”. Belonging to a culture balancing between 
polyactivity and reactivity, Indian students are eager to interact, 
to participate in social events, have hobbies and interests, 
and seem actively motivated to take part in academic activities 
and complete work tasks.

Studying peculiarities of adaptation shown by representatives 
of a low-context, polychronic culture that may be characterized 
by a middle position between polyactivity and reactivity, 
revealed their typical adaptational mechanisms and coping 
strategies. The results obtained using the “Strategic Approach 
to Coping” method [29] are given in Tab. 8.

Indian students show a preference for the prosocial coping 
strategy which expresses itself in this case as seeking social 
support. Indian students turn to their friends and relatives 
to ask for advice, they do not hesitate to ask others for help 
and support. At the same time, they rarely resort to asocial 
coping strategies, just as other representatives of a polychronic 
culture: Arab students. The prevailing coping strategy for Indian 
students, which is the prosocial strategy that makes them seek 
social support, is explained by the polyactive and reactive type 
of their culture. The passive coping strategy, on the contrary, 
has no connection with the specifics of their culture. 

The results of the “Anticipatory Competence Test” [28], 
designed to define components of anticipatory competence 
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(ability of predicting difficulties) in Indian students who study 
in Russia, are given below (Tab. 9).

Tab. 9. Components of anticipatory competence among Indian students 
Табл. 9. Антиципационная состоятельность студентов из Индии

Indicators of anticipatory 
competence

Mean St. Dev.

Personal and situational anticipatory 
competence

172,41 0,73

Spatial anticipatory competence 60,8 0,59
Temporal anticipatory competence 37,19 0,74
Common anticipatory competence 270,4 0,70

Based on the data received during the research and represented 
in the table, the value of the parameter of interpersonal 
and situational, as well as spatial anticipatory competence 
demonstrated by Indian students in Russia is higher than 
the suggested norm. This means that Indian students are able 
to predict problematic situations related to communication 
and anticipate the movement of objects in physical space, 
in order to coordinate their own movements. At the same 
time, temporal and chrono-rhythmological anticipatory 
competence, which is understood as the ability to predict 
the flow of time and distribute it accordingly, is not typical 
of Indian students who represent a polychronic culture. 
It is worth mentioning that Indian culture is characterized 
by clearly expressed polychronicity, unlike the Arab and Chinese 
cultures. Polychronicity of culture is the underlying reason for 
low temporal anticipatory competence.

Therefore, Indian students demonstrate the dominance 
of the prosocial coping strategy and the “interpersonal 
communication” adaptation factor, which may be explained 

by the fact that their culture can be described as polyactive 
and reactive using the typology created by R. Lewis. Indian 
culture is the most polychronic out of the four cultures studied; 
consequently, Indian students demonstrate lacking chrono-
rhythmological anticipatory competence: they are not punctual 
and cannot anticipate events related to time.

Discussion and interpretation of the collected data
The analysis of the collected data on sociocultural adaptation 
of international students depending on their cultural affiliation 
gave the following results:

1. We found out the common tendencies in adaptation 
of international students. It was established that 
the prosocial coping strategy is the dominant strategy 
for Arab, Indian and Chinese students, regardless 
of their culture of origin, which means that this 
strategy is universal. Whichever culture they belong 
to, international students who adapt to an unfamiliar 
culture tend to get together with other people in order 
to find a solution, ask their friends and relatives, do not 
hesitate to seek help or advice.

2. It was found that the main difficulty for all the groups 
of foreign students was the need to communicate 
in Russian (which corresponds to the “Russian language 
proficiency” factor). The analysis of data has shown that 
students from all types of cultures have equal prevalence 
of the factors known as “interpersonal communication” 
and “interests and community involvement”. It is typical 
of students from China, India and Arab countries to start 
and maintain relationships, to partake in academic 
activities, to have hobbies and interests and interact 
with other students.

3. We explored the specific ways of predicting problematic 
situations (anticipatory competence) typical for 
international students as they adapt to a new educational 
institution. Representatives of a polychronic culture 
(students from Arab countries and India) lack temporal 
anticipatory competence, with Arab students having 
the lowest value of this parameter. Students from India 
and Arab countries are less able to predict the time flow 
and distribute time adequately. They are often late, have 
troubles estimating how much time an activity will 
take up, they are not always punctual and cannot plan 
their commuting precisely enough to arrive on time. 
They also rarely track down their activities and use 
planners, unlike students from China. At the same 
time, Chinese students demonstrate the lack of personal 
and situational anticipatory competence. What makes 
them different from representatives of a polyactive 
culture (Arab students) or a reactive-polyactive culture 
(Indian students) is that they can hardly predict how 
a person they know would act in a certain situation. 
Before taking action, Chinese students do not try 

Tab. 8. Behavioral strategies shown by Indian students in stress situations 
Табл. 8. Копинг-стратегии у студентов из Индии

Coping-
strategies

Models of behaviour
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Active strategy Assertive actions 16,8 0,33

The prosocial 
strategy

Need to feel emotional 
support

15,3 0,59

Seeking social support 21,8 0,48
The passive 
strategy

Cautious behaviour 19,4 0,83

Avoidance 18 0,58

Direct strategy Impulsive actions 15 0,55

Indirect strategy Indirect actions 16,6 0,56

Asocial strategy Asocial actions 13 0,54

Agressive actions 13,8 0,61
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to anticipate potential threats, they rarely think what 
could happen if they get expelled from university or fired.

Representatives of a high-context, reactive culture 
(the Chinese) demonstrated a lower level of general anticipatory 
competence.

Conclusion
The data we obtained, which include the peculiarities 
of coping strategies, factors, adaptational criteria and the skill 
of predicting situations related to communication, perception 
of time flow and time management, may provide a foundation 
for adaptation programs designed for students of different 
cultural backgrounds. This is the main pedagogical value 
of the research: as it was found earlier, the existing adaptation 
programs for international students do not take into account 
cultural specifics of students coming from various countries. 
Both the adaptation program and the organization of education 
itself have to align with cultural differences of students. 
Developing adaptation programs, one should have in mind 
that students from Arab countries and India (unlike Chinese 
students) adapt more easily to the educational process when 
they do it through communication. It makes sense to give 

them group tasks more often, to use interactive activities, 
at least at the beginning of their education. At the same time, 
they cannot distribute their time efficiently, while Chinese 
students are very time-conscious. Indian and Arab students 
need to be given strict deadlines, informed of upcoming 
control tests, and encouraged to give more attention to how 
they manage time. Students from polychronic and polyactive 
cultures (students from Morocco and Syria) find it extremely 
hard to anticipate problematic situations related to time, 
which means that their adaptation to the education process 
may be enhanced if the educators emphasize the importance 
of time when interacting with them. For Chinese students 
who represent a high-context and reactive culture, it is most 
difficult to anticipate situations related to communication. This 
element of anticipatory competence needs to be specifically 
addressed when developing adaptation programs for people 
studying abroad.
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Аннотация: В XXI в. стратегией первостепенной важности для многих университетов стала ориентация на интерна-
ционализацию своей деятельности. Количество иностранных студентов, как правило, является одним из показателей 
успешности вуза на мировом рынке образовательных услуг. Успешность обучения иностранных студентов зависит 
от социокультурной адаптации в стране пребывания. Россия по традициям и культуре представляет собой особую 
евразийскую цивилизацию, вследствие чего иностранному студенту адаптироваться к новой культуре довольно сложно. 
Чаще всего приспособление к новой социокультурной среде достигается за счет изменений в стереотипах и способах 
поведения, при этом остается внутреннее отчуждение от социальной среды. Успешность процесса адаптации иностран-
ных студентов обеспечивает адекватное взаимодействие иностранных студентов с социокультурной и интеллектуальной 
средой вуза, психоэмоциональную стабильность, формирование новых качеств личности и социального статуса, освоение  
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новых социальных ролей, приобретение новых ценностей, осмысление значимости традиций будущей профессии. 
На фоне существующих исследований проблемы адаптации иностранных студентов к настоящему времени все очевиднее 
обозначаются противоречия между количеством эмпирических данных об адаптации иностранных студентов и отсут-
ствием работ, направленных на изучение особенностей прогнозирования трудных ситуаций у иностранных студентов, 
связанных с адаптацией в вузе, и возможных способов их преодоления, и отсутствием работ, нацеленных на выявление 
копинг-стратегий и факторов успешной адаптации иностранных студентов в связи с принадлежностью к культуре. 
Целью представленного исследования является выявление особенностей адаптации (факторов, копинг-стратегий 
и антиципационной состоятельности) студентов из Индии, Китая и арабских стран в связи с принадлежностью к той 
или иной культуре. Исследование основано на данных, полученных на выборке студентов первого, второго и третьего 
курсов обучения из Индии (73 респондента), Китая (45 респондентов), арабских стран (64 респондента). Фактор 
владения русским языком наиболее выражен у студентов из Индии и Китая по сравнению со студентами из арабских 
стран. Также для студентов из Китая, Индии и арабских стран типично поддерживать отношения, участвовать в акаде-
мической деятельности, иметь хобби и интересы, общаться с другими студентами. Просоциальная копинг-стратегия 
является доминирующей для арабских, индийских и китайских студентов, независимо от культуры их происхождения. 
Данный факт свидетельствует об универсальности этой стратегии. Представителям полихронной культуры (студентам 
из арабских стран и Индии) не свойственна временная антиципационная состоятельность, причем арабские студенты 
имеют самое низкое значение по данному параметру. Китайские студенты отличаются от представителей полиактивной 
культуры (арабских студентов) и реактивно-полиактивной культуры (индийских студентов) тем, что с трудом могут 
предсказать, как будет действовать тот или иной человек в определенной ситуации. У студентов из Китая в меньшей 
степени по сравнению с другими иностранными студентам развита личностно-ситуативная антиципационная состоя-
тельность. Полученные данные могут лечь в основу разработки сопровождающих программ адаптации для студентов, 
принадлежащих к разным культурам. При разработке программ адаптации нужно учитывать, что студенты из арабских 
стран и Индии (в отличие от китайских студентов) легче адаптируются к учебному процессу непосредственно через 
коммуникацию, им следует чаще давать групповые задания, включать интерактивные формы занятий, по крайней мере 
на первых этапах обучения. При этом они неэффективно распределяют время, в отличие от китайских студентов. Это 
та группа студентов, которым нужно четко обозначать дедлайны, предупреждать о текущих контролях, а им самим необ-
ходимо уделять особое внимание тайм-менеджменту. Студентам из полихронной и полиактивной культуры (студенты 
из Марокко, Сирии) крайне сложно прогнозировать трудные ситуации, связанные со временем, соответственно, сделав 
на этом акцент, можно ускорить их адаптацию к учебному процессу. Китайским студентам как представителям высоко-
контекстуальной и реактивной культуры труднее всего прогнозировать ситуации, связанные с общением. Именно этот 
элемент антиципационной состоятельности требует особого внимания при разработке программ адаптации к учебному 
процессу в инокультурной среде.
Ключевые слова: культура, копинг-стратегии, антиципационная состоятельность, социокультурная адаптация, шкалы 
адаптации
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