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Abstract: The study aims to identify peculiarities of sociocultural adaptation (factors, coping strategies and anticipatory
competence) of students from India, China and Arab countries. The research is based on the data obtained from the first-,
second- and third-year students from India (73 respondents), China (45 respondents), Arab countries (64 respondents).
The “Russian language proficiency” factor shows more significance for students from India and China, compared to students
from Arab countries. Students from China, India and Arab countries tend to start and maintain relationships, to participate
in academic activities, to have hobbies and interests and interact with other students. The prosocial coping strategy is predominant
for Arab, Indian and Chinese students, regardless of their culture of origin, which proves universality of the strategy.
Representatives of a polychronic culture (students from Arab countries and India) lack temporal anticipatory competence,
with Arab students showing the lowest value of this parameter. Chinese students differ from representatives of a polyactive
culture (Arab students) or a reactive-polyactive culture (Indian students) as they can hardly predict how a person they know
would act in a certain situation.
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Introduction

In the 21st century, many universities have chosen
to internationalize their activity and give this new strategy
the highest priority since the number of international students,
as a rule, indicates the level of success for an institution
in the global market of educational services. For international
students to become active participants of various elements
of the social environment, they need to adapt to the educational
environment of an institution, which constitutes a vital
condition and a means of socializing. This process may
be complicated by a number of barriers such as linguistic
differences, everyday life practices, climate, culture, ethnicity
and motivation of the students. Having successfully adapted,
foreign students can adequately interact with the sociocultural
and intellectual environment of the institution, experience
psycho-emotional stability, form new personality traits
and obtain a certain social status, new social roles, find new
values and realize the importance of traditions in their future
professions [ 1-6]. Many recent research papers have analyzed
the problem of adaptation to the educational environment
of an institution [7-12]. However, these papers studied this
process as in the case of Russian informants. At the same time,
there are also papers looking into the problem of international
students’ adaptation [7-10; 13-15]. These works seem
inadequate or insufficient: they either appear mainly theoretical
or deal with adaptation programs (developed in the course
of the studies) which disregard specific cultural background
of international students. In addition, research papers
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on international students’ adaptation have a number of obvious
contradictions between the general interest in adaptation
and the variety of approaches to the definition of adaptation:
criteria vary and so do approaches to classifying these criteria.
There is also a discrepancy between the amount of empirical
data on international students’ adaptation and an actual
absence of papers exploring the peculiar methods to predict
problematic situations that foreign students may experience
in their adaptation and help students cope with them; between
the amount of empirical data on international students’
adaptation and the absence of works aimed at revealing
coping strategies and factors of successful adaptation of foreign
students in line with their cultural afliliation.

With this background, the present research is highly relevant
and innovative because it explores the specifics of adapting
to the environment of Russian higher education institutions
as affected by cultural background of international students.
The goal of the present research is to study the peculiarities
of adaptation demonstrated by international students
depending on their culture of origin.

Adaptation of students from India, Arab countries

and China to the environment of a Russian higher
education institution depending on their cultural
affiliation

Discussing the ways international students adapt to new
environment depending on their culture of origin requires
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defining the term “culture”. Culture is determined by the level
of person’s awareness, by communication inside and outside
a group, by the strength of person’s cultural system [11;
16]; by attitudes to various activities and planning [12;
16-19]; by relationship with the in-group and out-groups
[20]. Students from India, Arab countries (Morocco, Syria)
and China represent different types of cultures, which will
be characterized individually.

Adaptation to the environment of a higher education
institution

India is alow-context polychronic culture that balances between
polyactivity and reactivity [ 16; 20-22]. Indian culture is one
the most ancient world cultures. Researchers describe India
as a country of enormous variety, demonstrating a multitude
of occupations, highly diverse beliefs, a wide range of traditions
and a veritable feast of various points of view [22]. Society
and culture of India are contradictory in many ways. People
in India strive for material well-being, value success in business
and highly praise creativity, especially in technology [17; 19;
23]. On the Hofstede scale of individualism vs. collectivism
(2008), India is close to the world average. The earlier research
demonstrated that Indian students were not different from
American in the dimension of individualism [24]. While India
was traditionally labelled as a high-context culture, recent
studies suggest that India is rather identified as a low-context
culture [21; 22; 24].

Chinese culture is a high-context reactive culture with a high
level of collectivism. According to E. Hall, in countries
with high cultural contexts, their inhabitants do not need
much information or clarification on the future events
in a day-to-day communication because they already have
an idea of what is going to happen, and they find many things
predictable [12; 16]. In high-context cultures, a significant part
of things is described and defined by the non-linguistic context:
people’s behavior, reactions, appearance, hierarchy, status.
As for polychronicity and monochronicity of Chinese culture,
the jury is still out on it. A. Serikov points out that schedules
and working hours in Chinese culture are flexible, which
is characteristic of polyactive cultures; however, punctuality
is strictly observed, which is typical of monoactive cultures.
What is specific for Chinese culture is the value of doing
things right on time, as well as the value of doing what is best
in the current, ever-changing, situation [25].

Arab countries may be characterized by a polyactive,
polychronic and high-context culture. History of research
demonstrates that Arab students from different countries have
different abilities when it comes to studies. Generally, students
from Morocco, Algeria and Tunisia achieve better results than
students from other Arab countries. This can be explained
by the educational system that was established in those three
countries during French colonization. Students have necessary
skills allowing them to extract the general idea from a text,
they can work independently and take notes of a lecture
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or a study text. They see a teacher, above all, as a person who
communicates with them and is interesting to them, primarily
as a source of new information [26].

Research organization and methods

Selection of informants. The present research is based
on the data obtained from the first-, second- and third-year
students from India (73 respondents), China (4S respondents),
Arab countries (64 respondents). The informants are currently
studying in higher education institutions of Perm, Moscow,
St. Petersburg, Nizhny Novgorod, Ufa, Kazan, Saratov,
and Ekaterinburg.

The first group of informants included young Chinese people
studying in Russia, 45 people in total, 21 males and 24 females,
aged from 18 to 24 (22 years old on average).

The second group of informants was composed of students
from Arab countries (Morocco, Syria), of an average age
0f 23 (33 male and 29 female respondents).

The third group included 73 Indian students (39 males
and 24 females) who had been studying at Russian institutions
ofhigher education for 1 to 3 years, specialized in humanities
and technical science. The average age of informants was 23.

Methods for evaluating the adaptation of international
students to the environment of Russian higher education
institutions, depending on their cultural affiliation

In order to find out the peculiarities of international students’
adaptation to the environment of Russian higher education
institutions, depending on their culture, we performed
a complex socio-psychological research. We used the following
methodical tools:

1. Anticipatory competence test [27; 28]. The present
method uses a questionnaire containing 81 statements.
Informants have to evaluate to what extent they agree
with the statements using a 5-point evaluation scale.
Next, the score is calculated for three components
of anticipatory competence: personal and situational,
spatial and temporal, plus the general level
of anticipatory competence. The method was approved
by V. D. Mendelevich and G. D. Khafizova in 2007 [27].
The large spectrum of possible applications of this
method allowed us to use it as a basis for our research,
since time management and communicative peculiarities
may be determined by cultural differences [6; 17].

2. Strategic Approach to Coping Scale — SACS [29].
S. Hobfoll sees coping behavior as a combination
of cognitive and behavioral actions depending
on the situational context. Adaptation of this theory made
by N. E. Vodopianova and E. S. Starchenkova is designed
to detect preferences for certain coping strategies
in problematic (stressful) situations. The suggested model
has 2 main axes (prosocial vs. asocial, active vs. passive)
and one additional axis (direct vs. indirect). The axes
indicate the dimensions of general coping strategies.
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The method represents a questionnaire containing
54 statements; the respondents have to express their
agreement or disagreement with the statements using
a S-point scale. After that, a score is calculated for each

»

scale according to the key: “assertive actions”, “initiating

» «

social contact”,

» «

seeking social support”, “cautious
actions”, “impulsive actions”, “avoidance”, “indirect
actions”, “asocial actions”, “aggressive actions”.

3.The “Revised Sociocultural Adaptation Scale”
questionnaire [30]. The method is based ona questionnaire
containing 21 statements. The respondents use a S-point
scale to assess to what extent they agree or disagree
with the statements; then a score is calculated according
to the key for each of the S scales contained in the method
and formulated as a result of the exploratory factor analysis
using the method of main components, with Varimax
rotation of the correlation matrix (interpersonal
communication, academic performance, community
involvement, ecological adaptation, language proficiency).
The method was tested and adapted in the Ph. D.
dissertation by Jessie Kaye Wilson in 2013 [30].

Results of studying the peculiarities of adaptation
demonstrated by representatives of a high-context

and reactive culture (Chinese students)

The analysis of the results obtained from the “Revised
Sociocultural Adaptation Scale” questionnaire [30] which
is oriented to defining factors of sociocultural adaptation
is given in Tab. 1.

Tab. 1. Factors of adaptation as demonstrated by Chinese students

Ta6a. 1. @akTopsI apanTanuy y crysenToB u3 Kuras

Factors of adaptation Mean | Min-max | St.Dew.
Interpersonal communication 4,23 2-§ 1,05
Academic performance 32 2-5 0,9
Interests and community 3,5 1-§ 1,23
involvement
Ecological adaptation 3,25 1-5 1,29
Language proficiency 3,7 2-5 1,1

As seen from the data on Chinese students in Russian
institutions, the higher values are associated with the “interpersonal
communication” on socio-cultural adaptation scale. This means
that Chinese students would normally take part in social life,
show empathy, build and maintain relationships and can adjust
their behavior to the rules, norms, beliefs and connections
with other people. It is to be noted that Chinese students are
more inclined to seek support from their countrymen who
also came to Russia to study, and they rarely try to establish
communication with representatives of out-groups, who are,
in this case, Russian students and international students from
other countries.

The results of the research demonstrated that Chinese
students mostly struggle with academic adaptation (adaptation
to the study process). By academic performance, we mean
participating in academic activities, being actively involved
in the study process, and getting accustomed to the new
educational standards. The data related to adaptational
mechanisms and coping strategies that were obtained using
the “Strategic Approach to Stress” method [29] are given
in Tab. 2.

Tab. 2. Behavioral strategies in stress situations shown by Chinese
students

Ta6a. 2. KonnHr-crparernu y cryaenros us Kuras

o0
£
g
oot :
°ng' Models of behaviour | @ §
strategies e © = s
S o 5
23| =
=} s
ESE| &
Active strategy [ Assertive actions 19,8 0,83
The prosocial Need to feel emotional 26,2 0,90
strategy support
Seeking social support 28 0,74
The passive Cautious behaviour 24,2 0,69
strategy Avoidance 20,6 0,93
Direct strategy | Impulsive actions 22,6 0,84
Indirect strategy |Indirect actions 20 0,61
Asocial strategy | Asocial actions 24,58 0,85
Agressive actions 22,16 0,75

The Chinese who study in Russia demonstrated a dominance
of the prosocial coping strategy, which means that their
prevailing adaptational mechanisms include seeking social
support and initiating social contact. High contextuality
of Chinese culture implies a high level of collectivism
and stability of China’s own cultural system, which also entails
difficulties in establishing communication with representatives
of other cultures. This is the cultural trait of Chinese students
that stands out the most, compared with Arab and Indian
students. Respondents belonging to this type of culture would
join their effort with other people to solve a problem, seek
advice from people who they closely related to, they do not
hesitate to ask for help, but mostly seek it from representatives
of the same in-group. In difficult times, they appreciate
emotional support from relatives and friends.

Adaptational mechanisms of avoidance and assertive actions
were less likely to be shown by the respondents. Chinese
students may find it hard to say no when asked to do something,
they feel awkward when people praise them and give them
compliments. They are less likely to manipulate other people,
play along with them or adapt their behavior to match other
people’s needs, or hide the truth in order to achieve their goals.
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The results of the “Anticipatory Competence Test” [19],
designed to define components of anticipatory competence

Tab. 4. Factors of adaptation demonstrated by Arab students

Tab6A. 4. PakTOPHI AAANTANHHA Y APA6CKHX CTYACHTOB

in Chinese students, are given in Tab. 3. Factors of adaptation Mean |Min-max| St.Dev.
Tab. 3. Components of anticipatory competence among Chinese students Interpersonal communication 426 1-5 044
Ta6A. 3. AHTHIMIIALOHHAS COCTOATEABHOCTD Y CTYAeHTOB u3 Kuras Academic performance 413 3-S5 0,73
Indicators of anticipatory Mean St De Interests and community 445 2-5 0.71
. Dev. i
competence involvement

Personal and situational anticipatory 164,2 0,73 Ecological adaptation 32 -5 0,57

competence Language proficiency 3,37 1-5 0,84

Spatial anticipatory competence 48,4 0,34

Temporal anticipatory competence 44,6 0,88 and “interests and community involvement”. Interpretation

Common anticipatory competence 247,2 0,68 of the obtained data allows to say that Arab students are

The data in the table above allow to conclude that values
related to the parameter of interpersonal and situational
anticipatory competence, as well as spatial competence, shown
by Chinese students are lower than the threshold value (which
is 166 for the parameter of interpersonal and situational
anticipatory competence, and 52 for spatial anticipatory
competence). The Chinese, as representatives of a high-
context and reactive culture, have high prognostic validity
(the value is higher than 42). This shows in the fact that Chinese
students in Russia are rarely late for class or meetings because
of eventualities; they like planning their time up to smallest
details and minutes; they track down their tasks for the day
(week, month), planning how much time they will spend doing
one or another task. Because they practice such behavior,
the respondents expect the others to do the same, and they
dislike it when someone is late for a meeting with them
or otherwise lacks punctuality.

Therefore, interpersonal communication and establishing
social contact are important to the Chinese as they represent
a reactive and high-context culture. However, collectivism
(as a consequence of high-contextuality and reactivity)
does not let them properly anticipate problematic situations
related to communication. The strategy of choice for Chinese
students is the prosocial strategy of behavior which is expressed
in a specific adaptational mechanism: seeking social support.
High temporal anticipatory competence demonstrated
by Chinese students is more expressed than other components
of prognostic validity.

Results of studying the peculiarities of adaptation
demonstrated by representatives of a high-context,
polychronic and polyactive culture (Arab students)
The analysis of the results obtained from the “Revised Socio-
cultural Adaptation Scale” questionnaire [30] which is oriented
to defining factors of sociocultural adaptation allowed to detect
problems that students from Arab countries had while adapting
to the environment of their institution (Tab. 4).

The respondents received high scores on the sociocultural
adaptation scales of “interpersonal communication”
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more eager to interact with other people, to take part in mass
events, they have hobbies and interests and are more inclined
to participate in academic activities and perform their work
duties. At the same time, ecological adaptation does not seem
difficult for this group of international students: they can
easily adapt to a different density of population and climate
conditions. Polychronicity of Arab culture implies that Arab
students eagerly communicate and socialize. The study
of the peculiarities of Arab students’ adaptation allowed
to identify some typical coping strategies and adaptational
mechanisms. The results obtained by the “Strategic Approach
to Coping” method [29] are given in Tab. S.

Tab. 5. Behavioral strategies shown by Arab students in stress situations

Ta6A. 5. KomuHr-crpaTernu y apabCKkux CTyAeHTOB

o
£
g
Comi S
°pP m.g— Models of behaviour ) §
strategies e & »
2 92 &
sE3| =
ESE| &
Active strategy | Assertive actions 15 0,34
The prosocial | Need to feel emotional 19,7 0,81
strategy support
Seeking social support 16,3 0,66
The passive Cautious behaviour 20 0,34
strategy Avoidance 19 0,64
Direct strategy | Impulsive actions 15,7 0,62
Indirect Indirect actions 15,7 0,76
strategy
Asocial Asocial actions 14,3 0,41
strategy Agressive actions 14,3 0,59

Students from Arab countries demonstrated dominance
of the passive coping strategy and adaptational mechanisms
like cautious actions and avoidance, as well as the prosocial
coping strategy which expresses itself as willingness to initiate
social contact. Arab students usually do not give up when facing
problematic situations, they tend to help others solve their
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problems, weigh every possible solution carefully and “save”
their energy, often delaying the moment of solving the problem
out of hope that the problem will resolve by itself. Also, Arab
students are less prone to asocial and aggressive actions
which may find their way out in the asocial strategy of coping
with stress. They never put their personal interests above
everything else, they rarely demonstrate power and superiority
to reinforce their authority. High contextuality implies high
density of informational networks, close contact between
family members or friends, etc. The passive coping strategy
of Arab people studying in Russia can be explained by their
high-context culture, namely, by the stability of their cultural
system and the density of information networks inside a group.

The results of the “Anticipatory Competence Test” [28],
designed to define components of anticipatory competence
(ability of predicting difficulties) in Arab students, are given
in Tab. 6.

Tab. 6. Components of anticipatory competence among Arab students

Ta6a. 6. AHTHHHHGHHOHHM COCTOSAATEABHOCTD Yy apachnx CTYA€HTOB

Indi f antici

ndicators of anticipatory Mean St. Dev.
competence

Personal and situational anticipatory 194 0,68

competence

Spatial anticipatory competence 58,4 0,41

Temporal anticipatory competence 40,2 0,75

Common anticipatory competence 292,6 0,61

As seen from the results demonstrated in Tab. 6, Arab
students tend to have better developed personal and situational
anticipatory competence, as well as motional, compared
with temporal anticipatory competence: this can be seen
in the limits of normal development of respective types
of anticipatory competence. The ability to predict situations
related to communication is higher than the threshold
value, in other words, students are able to predict how
another person will act in various situations; they always try
to anticipate potential threats before acting on something; lack
of information makes them struggle; at the same time, such
people are often taken advantage of and deceived by others,
their success may not be adequately rewarded, and they
tend to analyze the past, to seek understanding of the causes
of their misfortunes, to replay possible outcomes of the past
events in their mind over and over again. The underdeveloped
temporal anticipatory competence (the value is under 42)
shown by Arab students is due to the polychronicity of their
culture, and their interpersonal and situational anticipatory
competence is linked with their polyactive culture.

On the whole, analyzing the peculiarities of Arab students’
adaptation to educational environment of Russian higher
education institutions results in the conclusion that Arabs,
being representatives of a polyactive culture do not experience
difficulties communicating with other people. They use

prosocial and passive coping strategies. While the general
level of anticipatory competence shown by Arab students
is quite high, it is necessary to mention their lack of chrono-
rhythmological anticipatory competence.

Results of studying the peculiarities of adaptation
demonstrated by representatives of a low-context,
polychronic culture balancing between polyactivity

and reactivity (Indian students)

The analysis of the results obtained from the “Revised
Sociocultural Adaptation Scale” questionnaire [30] which
is oriented to defining factors of sociocultural adaptation are
given in Tab. 7.

Tab. 7. Factors of adaptation demonstrated by Indian students

Ta6a. 7. PaKTOpPHI AAANTANMH Y CTYAeHTOB 3 HHANN

Factors of adaptation Mean |Min-max| St.Dev.
Interpersonal communication 39 1-5 0,34
Academic performance 3,62 3-S5 0,48
Interests and community 3,8 2-5 0,49
involvement
Ecological adaptation 3,47 1-5 0,37
Language proficiency 32 1-5 0,65

The analysis of the data obtained shows that Indian students,
as representatives of a low-context, polychronic and polyactive-
reactive culture, have the highest scores on the scales
of “socio-cultural adaptation” and “interests and community
involvement”. Belonging to a culture balancing between
polyactivity and reactivity, Indian students are eager to interact,
to participate in social events, have hobbies and interests,
and seem actively motivated to take part in academic activities
and complete work tasks.

Studying peculiarities of adaptation shown by representatives
of alow-context, polychronic culture that may be characterized
by a middle position between polyactivity and reactivity,
revealed their typical adaptational mechanisms and coping
strategies. The results obtained using the “Strategic Approach
to Coping” method [29] are given in Tab. 8.

Indian students show a preference for the prosocial coping
strategy which expresses itself in this case as seeking social
support. Indian students turn to their friends and relatives
to ask for advice, they do not hesitate to ask others for help
and support. At the same time, they rarely resort to asocial
coping strategies, just as other representatives of a polychronic
culture: Arab students. The prevailing coping strategy for Indian
students, which is the prosocial strategy that makes them seek
social support, is explained by the polyactive and reactive type
of their culture. The passive coping strategy, on the contrary,
has no connection with the specifics of their culture.

The results of the “Anticipatory Competence Test” [28],
designed to define components of anticipatory competence
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Tab. 8. Behavioral strategies shown by Indian students in stress situations

Ta6A. 8. Konuur-crparernn y cryaeaTos u3 Maann

o0
£
g
Cout :
opm.g— Models of behaviour | @ E’
strategies o 6 w
2 0@ g
2% <
ESE| &
Active strategy | Assertive actions 16,8 0,33
The prosocial Need to feel emotional | 15,3 0,59
strategy support
Seeking social support | 21,8 0,48
The passive Cautious behaviour 19,4 0,83
strategy Avoidance 18 0,58
Direct strategy | Impulsive actions 15 0,55
Indirect strategy |Indirect actions 16,6 0,56
Asocial strategy | Asocial actions 13 0,54
Agressive actions 13,8 0,61

(ability of predicting difficulties) in Indian students who study
in Russia, are given below (Tab. 9).

Tab. 9. Components of anticipatory competence among Indian students

Tab6a. 9. AHTH].II{HEI.IHDHHM COCTOATEAPHOCTDb CTYA€HTOB H3 HNupun

Indlcat::lsn (:; ::Itllccexpatory Mean St. Dev.
Personal and situational anticipatory 172,41 0,73
competence
Spatial anticipatory competence 60,8 0,59
Temporal anticipatory competence 37,19 0,74
Common anticipatory competence 270,4 0,70

Based on the data received during the research and represented
in the table, the value of the parameter of interpersonal
and situational, as well as spatial anticipatory competence
demonstrated by Indian students in Russia is higher than
the suggested norm. This means that Indian students are able
to predict problematic situations related to communication
and anticipate the movement of objects in physical space,
in order to coordinate their own movements. At the same
time, temporal and chrono-rhythmological anticipatory
competence, which is understood as the ability to predict
the flow of time and distribute it accordingly, is not typical
of Indian students who represent a polychronic culture.
It is worth mentioning that Indian culture is characterized
by clearly expressed polychronicity, unlike the Arab and Chinese
cultures. Polychronicity of culture is the underlying reason for
low temporal anticipatory competence.

Therefore, Indian students demonstrate the dominance
of the prosocial coping strategy and the “interpersonal
communication” adaptation factor, which may be explained
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by the fact that their culture can be described as polyactive
and reactive using the typology created by R. Lewis. Indian
culture is the most polychronic out of the four cultures studied;
consequently, Indian students demonstrate lacking chrono-
rhythmological anticipatory competence: they are not punctual
and cannot anticipate events related to time.

Discussion and interpretation of the collected data

The analysis of the collected data on sociocultural adaptation
of international students depending on their cultural affiliation
gave the following results:

1. We found out the common tendencies in adaptation
of international students. It was established that
the prosocial coping strategy is the dominant strategy
for Arab, Indian and Chinese students, regardless
of their culture of origin, which means that this
strategy is universal. Whichever culture they belong
to, international students who adapt to an unfamiliar
culture tend to get together with other people in order
to find a solution, ask their friends and relatives, do not
hesitate to seek help or advice.

2.1t was found that the main difficulty for all the groups
of foreign students was the need to communicate
in Russian (which corresponds to the “Russian language
proficiency” factor). The analysis of data has shown that
students from all types of cultures have equal prevalence
of the factors known as “interpersonal communication”
and “interests and community involvement” It is typical
of students from China, India and Arab countries to start
and maintain relationships, to partake in academic
activities, to have hobbies and interests and interact
with other students.

3. We explored the specific ways of predicting problematic
situations (anticipatory competence) typical for
international students as they adapt to a new educational
institution. Representatives of a polychronic culture
(students from Arab countries and India) lack temporal
anticipatory competence, with Arab students having
the lowest value of this parameter. Students from India
and Arab countries are less able to predict the time flow
and distribute time adequately. They are often late, have
troubles estimating how much time an activity will
take up, they are not always punctual and cannot plan
their commuting precisely enough to arrive on time.
They also rarely track down their activities and use
planners, unlike students from China. At the same
time, Chinese students demonstrate the lack of personal
and situational anticipatory competence. What makes
them different from representatives of a polyactive
culture (Arab students) or a reactive-polyactive culture
(Indian students) is that they can hardly predict how
a person they know would act in a certain situation.
Before taking action, Chinese students do not try
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to anticipate potential threats, they rarely think what
could happen if they get expelled from university or fired.
Representatives of a high-context, reactive culture
(the Chinese) demonstrated alower level of general anticipatory
competence.

Conclusion

The data we obtained, which include the peculiarities
of coping strategies, factors, adaptational criteria and the skill
of predicting situations related to communication, perception
of time flow and time management, may provide a foundation
for adaptation programs designed for students of different
cultural backgrounds. This is the main pedagogical value
of the research: as it was found earlier, the existing adaptation
programs for international students do not take into account
cultural specifics of students coming from various countries.
Both the adaptation program and the organization of education
itself have to align with cultural differences of students.
Developing adaptation programs, one should have in mind
that students from Arab countries and India (unlike Chinese
students) adapt more easily to the educational process when
they do it through communication. It makes sense to give

References

them group tasks more often, to use interactive activities,
atleast at the beginning of their education. At the same time,
they cannot distribute their time efficiently, while Chinese
students are very time-conscious. Indian and Arab students
need to be given strict deadlines, informed of upcoming
control tests, and encouraged to give more attention to how
they manage time. Students from polychronic and polyactive
cultures (students from Morocco and Syria) find it extremely
hard to anticipate problematic situations related to time,
which means that their adaptation to the education process
may be enhanced if the educators emphasize the importance
of time when interacting with them. For Chinese students
who represent a high-context and reactive culture, it is most
difficult to anticipate situations related to communication. This
element of anticipatory competence needs to be specifically
addressed when developing adaptation programs for people
studying abroad.
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Annoranus: B XXI B. cTparerueit mepBoCTeNeHHON BAKHOCTU AASI MHOTHX YHUBEPCUTETOB CTaAd OPUEHTAIlHs Ha HHTePHA-
ITMOHAAM3AIUIO CBOEH AeATeAbHOCTH. KoAMYecTBO MHOCTPaHHBIX CTYACHTOB, KaK IIPAaBHAO, ABASIETCS OAHUM M3 ITOKa3aTeAei
YCIIeMIHOCTH By3a Ha MHUPOBOM DBIHKe 00Pa30BaTEAbHBIX YCAYT. YCIIEMIHOCTh OOYUeH s] HHOCTPAHHbBIX CTYAGHTOB 3aBUCHT
OT COLIMOKYABTYPHOM aAANTALUK B CTPaHe MpeObIBaHus. POCCHS 10 TPAAUIIMSIM M KYABTYPe IPeACTaBAsieT co60it 0cobyio
€BPa3UICKYIO IUBUAU3AIIUIO, BCAGACTBHE Yero HHOCTPAaHHOMY CTYAGHTY aAalITUPOBAThCS K HOBOM KYABTYPE AOBOABHO CAOXKHO.
Yaine Bcero npucrnocobaeHmne K HOBO! COLHOKYABTYPHONM CPeAe AOCTHIAETCs 32 CUeT U3MEHEeHHI B CTePeOTHUIIAX i CIocobax
TIOBEAEHUS], TIPH 3TOM OCTAeTCs BHyTPeHHee OTYYXKAEHHE OT COIIMAAbHOM CPeAbl. YCIeIHOCTD IIPOLeCca aAANTaIlMi KHOCTPaH-
HBIX CTYACHTOB 00eCIIeYHBAeT AAeKBATHOE B3ANMOAEHCTBYE HHOCTPAHHDIX CTYACHTOB C COLJHOKYABTYPHOF K HHTEAAKTYaAbHON
CpeAO¥i By3a, ICUXOIMOLOHAABHYIO CTAOHABHOCTH, OPMUPOBaHIE HOBBIX KAUECTB AHMYHOCTH K COLIAABHOTO CTATyCa, OCBOEHHE
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HOBBIX COLIMAAbHBIX POA€H, IPUOOpeTeHHe HOBBIX IIeHHOCTE!H, OCMbICACHHE 3HAYMMOCTH TPAAULMI OyayIeit mpodeccu.
Ha ¢oHe cymjecTByIOmNX HCCAEAOBAHHET IIPOOAEMBI AAAITALINK HHOCTPAHHBIX CTYACHTOB K HACTOSIIIIEMY BpeMeHHU BCe OUeBHAHEe
0003HAYAOTCSI IIPOTUBOPEUHS MEKAY KOAHIECTBOM SMINPUIECKIX AAHHBIX 00 aAANITAIMK HHOCTPAHHBIX CTYAEHTOB U OTCYT-
cTBHEM paboT, HAIIPABAEHHBIX HA H3y4eHIe 0COOEHHOCTel IIPOrHO3UPOBAHHUS TPYAHBIX CUTYALIHiH Y HHOCTPAHHBIX CTYAEHTOB,
CBSI3AHHBIX C AAANITAL[HeH B By3e, K BO3MOXHDIX CIIOCOOOB HX IIPEOAOACHHS, K OTCYTCTBHEM PaboT, HalleA€HHbIX Ha BbIIBACHHE
KOTIMHT-CTPaTeruil U $akTOPOB YCIEIIHON apANTAlMi HHOCTPAHHBIX CTYACHTOB B CBSI3U C IPUHAAAEXKHOCTBIO K KYABTYpe.
LleAbIO TIPeACTAaBAEHHOTO HCCACAOBAHNS SBASETCS BhIABAeHHe 0cObeHHOCTel apanTanun (HakTopoB, KONUHI-CTpaTeruit
H RHTULMMALHOHHOM COCTOSTEABHOCTH) CTYAeHTOB 13 MHaun, Kutas u apabCcKux cTpaH B CBA3HU ¢ IPUHAAASKHOCTDIO K TOM
HAH MHOM KyAbTYpe. lccaepoBaHHe OCHOBAHO HA AQHHDIX, IOAYYEHHbIX HA BHIOOPKe CTYAEHTOB [IEPBOT0, BTOPOTO U TPETHEro
kypcos obyuenus us Uuauu (73 pecnionpenta), Kuras (45 pecrionaentos), apabekux crpan (64 pecnionaenta). daxrop
BAAAEHHUS PYCCKUM SI3BIKOM HanboAee BbIpaKeH y CTyAeHTOB u3 Muauu u Kuras 110 cpaBHEeHHIO CO CTYA€HTaMH M3 apabCKux
crpan. Taxke past cryaenToB us Kutas, MIHAMHK 1 apabCKUX CTPaH THIIHYHO IIOAAEPIKHUBATb OTHOLIEHHS], yIaCTBOBATH B aKaAe-
MUYECKOH AeSTEAbHOCTH, MMeTb X000H i MHTepeChl, 00IAThCS C APYTUMH CTyAeHTaMu. ITpocoljaAbHas KOIMHT-CTPATer s
SIBASIETCSI AOMHHHPYIOLIeH AASL apa0CKUX, MHAMACKUX U KUTAHCKUX CTYAEHTOB, HE3aBHCHMO OT KYABTYPbI HX IIPOMCXOXACHHSL.
AQHHBIA GaKT CBUAETEABCTBYET 06 YHUBEPCAABHOCTH TOH CTpaTeriu. IIpeAcTaBUTeAIM IOAUXPOHHOMN KyABTYPHL (CTyAEHTaM
u3 apabckux crpan u VHAMM) He CBOMCTBEHHA BpeMeHHas aHTHIMIIAMOHHAS COCTOSTEABHOCTD, IPHYeM apabcKie CTYACHTbI
HMEIOT CaMoe HU3KOe 3HaueHHe IT0 AAHHOMY IapaMeTpy. Kutaiickue CTyA@HTHI OTAMYAIOTCS OT IIPEACTaBUTEACH OAUAKTUBHON
KyAbTYpbI (apabCKuX CTYACHTOB) M PeakTHBHO-TIOAMAKTHBHOMN KYABTYpbl (MHAMACKUX CTYAGHTOB) T€M, 4TO C TPYAOM MOTYT
IPEeACKA3aTh, KAK OYAET AeHCTBOBATb TOT MAM MHO YeAOBEK B ONPEACACHHOM CUTyaluu. Y cTyaeHToB 13 KuTas B MeHbIIeit
CTeIleHH [0 CPAaBHEHHIO C ADYTMMU HHOCTPAHHBIMU CTYA€HTAM Pa3BUTa AMYHOCTHO-CUTYaTHBHAS aHTUIIUIIAIIMOHHAS COCTOS-
TeAbHOCTD. [IoAyUeHHbIe AAHHBIE MOTYT A€Yb B OCHOBY Pa3pabOTKH COIPOBOKAAIOLIMX IPOrPAMM AAANTALIUK AASI CTYACHTOB,
HPHHAAAEKAIIMX K Pa3HBIM KyAbTypaM. [Tpu paspaboTke IporpaMM apANTalUK HYXHO yUHThIBATD, YTO CTYAEHTHI M3 apabCKIX
crpan 1 ViHAUH (B OTAMYMe OT KUTAHCKHX CTYACHTOB) AeIde RAANTHPYIOTCS K y4e6HOMY IIPOLIecCy HellOCPeACTBEHHO Yepes
KOMMYHHKAITHIO, UM CAEAYeT Jallle AABaTh IPYIIOBbIE 3aAAHH, BKAIOYATh HHT€PAKTHBHbIE $OPMBI 3aHATHIA, [10 KpaliHel Mepe
Ha IIepBbIX dTarax obydyenus. ITpu 9ToM 0HU HeapPeKTHBHO PACIIPEAEASIOT BpeMs], B OTAUYME OT KUTANCKHMX CTYAEHTOB. DTO
Ta IPYIIIA CTYAEHTOB, KOTOPBIM HY>KHO 4eTKO 0003HAYATh ACAAANHDI, IIPEAYTIPEKAATH O TEKYIINX KOHTPOASX, & IM CAMHUM He00-
XOAUMO YAEAATb 0c060e BHUMAHKE TaitM-MeHeAKMeHTy. CTyAeHTaM U3 IOAMXPOHHOM U IOAMAKTUBHOM KyABTYPbI (CTYASHTHI
u3 Mapoxkxo, Cupun) kpaiiHe CAOXHO IPOTHO3HPOBATh TPYAHbIE CUTYALUH, CB3aHHbIE CO BpeMeHeM, COOTBETCTBEHHO, CACAAB
Ha 9TOM aKI[eHT, MOXXHO YCKOPHTD HX AAAITALIUIO K yueOHOMY mponeccy. KurafickuM CTyAeHTaM KaK IIPEACTAaBHTEASIM BBICOKO-
KOHTEKCTYaAbHOM M PeaKTHBHOMN KyABTYPBI TPYAHEe BCEro IPOrHO3KPOBATh CUTYAIMH, CBA3aHHBIE C 00meHneM. FIMeHHO aTOT
9AEMEeHT aHTULHIIALMOHHOMN COCTOSTEABHOCTH TPebyeT 0c060ro BHUMAHUS IIPU Pa3paboTKe MPOrpaMM AAANTALMHU K yIebHOMY
IIPOIleCCy B MHOKYABTYPHOM cpeae.

KaroueBbie cAOBa: KyAbTYPa, KOTIUHT-CTPATeTr1H, aHTUIIUIIAIIMOHHAS COCTOSATEAbHOCTD, COIIMOKYABTYPHAS AAANITAIIMS, IIKAABI
apanTanMu

Iuruposanne: Fedotova V. A. International Students’ Adaptation in Russia: its Varying Due to the Student’s Culture
of Origin // Bectaux KemepoBckoro rocyasapcrsensoro yHusepcuteTa. 2021. T. 23. N 4. C. 995-1004. https://doi.
org/10.21603/2078-8975-2021-23-4-995-1004

KOHq)APlKT HHTEpEeCOB: ABTOP 3asBHA 00 OTCYTCTBUH NIOTEHITMAADHDBIX KOH(I)AI/IKTOB HMHTEPECOB B OTHOIIEHNH NCCACAOBAHMS,
ABTOPCTBA 1 / HUAHN HY6AI/IKaI.II/II/I AaHHOiI CTaTbU.
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